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Why a/r/tographers?

Irwin, R. (2103). Becoming A/r/tography, Studies in Art Education, 54(3), 198–215.

In this presentation:
• Locate a/r/tography as part of mixed methods
research methodology
• Disseminate a/r/tographers process/product
• Hayley Leavitt: student co-investigator
• Freedom and its effect on creativity,
productivity, and motivation
• Jonathan Fisher: student mentor
• Focus groups and NCUR
• Diana Gregory: mentor & critical friend
• Invite participants to make an influence map during
the presentation
• Question: Did a/r/tography significantly expand
student engagement in curriculum design and
development, undergraduate research, and
reflective practice?

Author:
Matthew M. Laskowski
orianart.com

Link to blank Influence Map:
https://fox-orian.deviantart.com/art/InfluenceMap-Template-174550753

Part of the Influence Map for Students as SoTL Partners

Freedom and its effect on creativity, productivity, and motivation
• Too little/too much freedom
• Ideal amount of freedom
• Limits on freedom
• Skill vs creativity
• Student personality:
correlation with success
• Prepared for advanced work
and the real world
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hleavit2@students.Kennesaw.edu

Freedom and its effect on creativity, productivity, and motivation
-
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Freedom and its effect on creativity,
productivity, and motivation
Student interview questions

Missing: Student Voice and Engagement
This discussion on creativity/conceptual
inventiveness (C/CI) is based on our continuing
SoTL journey that began by asking the following
questions:
• In art courses, what is it that students learn
about creativity and is this worth learning?
• What activities enable the
learning/growth/development to occur?
• What helps students be more effective as
artists; and how can I support my students
(O’Brien, 2008)?

Missing: Student Voice and Engagement

NASAD Standards

Foundation Core

Creativity/Conceptual
Inventiveness

Student Voice

Researchers as A/r/tographers

Missing: Student Voice and Engagement
• Student’s understanding
of C/CI - importance in
their artwork
• Can C/CI be taught?
• Basic perceptions person/
product/place/process
(4Ps) perspectives
• What does it mean to be
creative?
• Assessment? deepen
student’s learning
• How can faculty support
students through learning
activities?

Question 1 (5-7 minutes) As concepts, what does conceptual inventiveness and creativity mean to you?
Four categories:
• Personal expression based on life experiences/individual feelings
• Making an experience that is original/unconventional and not derivative/presents an idea or communication from a
different angle or point of view
• Freedom to make choices without constraints
• The “why” of making rather than the “how” Less about formal concerns

Prompt: How important are these concepts in the arts?
Three categories:
• C/CI - a starting point/point of departure for making/the ground zero for ideation.
• C/CI - if there’s no meaning, then what’s the point of making?
• C/CI - depending upon the context and how much the work is being created for the artist’s own expression or to
satisfy the vision of a client.
Probe: Is creativity something that can be taught?
• Unanimously stated NO, creativity cannot be taught. Creativity can be cultivated and encouraged, but it’s innate
to all. It’s a matter of how the creativity is used. Practicum can be taught, but not the drive to do so.

Question 2 (5-7 minutes)
Creativity can be described from many perspectives – like a creative person, or the importance of place in creative
endeavors, the creative process itself, and/or the creative product. How would you describe creativity from any of those
perspectives? Is one aspect of creativity more important than another? What’s the most important aspect to creativity to
you?
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4 Ps: Grouped into basic categories based on importance which they found to be the most important.
PERSON
• Where ideas/impetus for work begins/mind is the vessel or epicenter of the creative process
• Learn from other people/a rich experience
• Other Ps framed by the past/unique experience
PLACE
• Location dictates what is possible/or not based on particular restrictions/access/landscape/geography
can influence the other Ps.
• Can choose spaces that make them feel inspired/creative
PROCESS
• Problem-solving component that determines direction/richness/impact of the work/
road map or the path for the project.
• Initial application of creativity/starting point
PRODUCT
• Culmination of the three Ps
• Physical embodiment of the entire process.
• Product primarily discussed in a critique.

Question 3 (5-7 minutes)
What does it mean to be creative?
Four response categories/note: similarity with responses to first part of Question 1
• Personal expression based on life experiences/individual feelings.
• Making of an experience that is original/unconventional/not derivative/presents an idea or communication from a
different angle or point of view.
• Freedom to make choices without constraints.
• The “why” of making rather than the “how.” It’s less about formal concerns.

Prompt: What is it about art that stimulates/encourages you to be creative?
Four response categories:
• Emotional response to the experience of being human
• Beauty
• Communication that’s not conventional
• Experimental nature of art-making unlike any other experience

Probe: Do you think that creativity can be assessed?

YES
NO
DEPENDS

Probe Chart
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”Depends” - two categories

Yes

No

Depends

• Artist and the evaluator may never agree on the significance of the work which makes the
purpose of assessment inconclusive
• You can assess progress but not baseline creativity in individuals.

Question 4 (5-7 minutes)
Are there barriers to creativity and conceptual inventiveness?
Six response categories
• Distractions like social media/noise from digital culture
• Not enough time
• Self-consciousness/comparing oneself to others
• High or unrealistic expectations of outcome
• Mental/physical limitations
• Money/financial barriers
Prompt: Do you ever feel “stuck” when you are working on a project?
• All students that responded answered YES

Probe: How do you think your instructor recognizes creativity or conceptual inventiveness?
Four response categories
• Experience from teaching the same course over the period of years
• Work that stands out from the crowd or goes beyond the initial criteria by making it more personal or engaging
• Can recognize when work is skilled but does not contain much or any content
• Instructors demand more or less of C/I at different points in an educational system. The early grades-emotion,
middle and high-formal skills, college- creativity and C/I

Question 5 (5-7 minutes)
Can your instructors help you learn to be more creative?
• Unanimously stated YES - instructors help students be more creative
Five response categories
• Students must be open to their instructor’s influence
• Challenge students to problem-solve and consider other possibilities
• Challenging students to articulate relevance of content beyond decoration
• Giving constructive criticism/even if it seems harsh in the moment
• Push students out of comfort zones
Prompt: Where does creativity come from?
Three response categories:
• Comes from the self
• Comes from the people and nature around you
• From the accumulation of your life experiences and worldview
Probe: Is creativity valued in the arts?
• YES - valued in the arts as it becomes the heartbeat/without creativity, art simply won’t exist.

Participant Influence Mapping
Open verbal/non-verbal discussions to build
an “influence map” so that participants tell
more stories, teach us to live with more
creativity, confidence, flexibility, and
imagination (Leggo, 2008) and build a more
inclusive SoTL landscape.
Feedback from ISSoTL 2018 audience

Participant Influence Mapping
Open verbal/non-verbal discussions to build
an “influence map” so that participants tell
more stories, teach us to live with more
creativity, confidence, flexibility, and
imagination (Leggo, 2008) and build a more
inclusive SoTL landscape.
Feedback from ISSoTL 2018 audience
(coded from the post-it-notes)
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